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LETTER FOR TEACHERS, STUDENTS AND PARENTS

Dear Student:

This instructional module is a document that favors your learning process. It allows

you to learn more effectively and independently, in other words, without the need
of having a face to face or online class in every moment. Likewise, it contains all

the necessary elements for learning the concepts and skills of the English class,
without the constant help from your teacher. Its content has been prepare d by
teachers, facilitators, and Academic Program Directors of the Puerto Rico
Department of Education (PRDE) to support your learning process in these

extraordinary times in which we live.

| invite you to complete this instructional module following the p rogress calendar
established per week. In it, you will be able to review knowledge, improve skills

and learn new concepts about the English class through definitions, examples,
reading passages, exercises, and assessments. We also suggest additional
resources available on the internet, so that you can expand your learning.
Remember that this learning experience is essential in your academic and

personal development, so start now.

Dear Families :

The Puerto Rico Department of Education (PRDE) committed to th e education of
our students, has designed this instructional module in collaboration with
teachers, facilitators, and academic program directors. Its purpose is to provide

the academic content of the English class for the first ten weeks of the new school
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year. In addition, to develop, reinforce, and evaluate the concepts and skills
domain of our students. This is one of the alternatives that PRDE promotes to
develop the knowledge of our students, your children, in order to improve their

academic achievemen t.

It is proven that when families are involved in the education of their children, they
improve the results of their learning. For this reason, we invite you to support the
academic and comprehensive development of your children using this module

to suppo rt their learning. It is essential that your child advance in this module

following the progress schedule established per week.

The PRDE staff recognizes that you will be anxious with the new teaching methods,

and that you want your children to do very wel | in the process. We request all
families to provide direct and active collaboration in the teaching and learning

process of their children. In these extraordinary times we live in, we remind you

that it is important for you to develop your child's confide nce, sense of
accomplishment, and independence when doing schoolwork. Do not forget that

the educational needs of our children and youth are everyone's responsibility.

Estimadas familias:

El Departamento de Educacion de Puerto Rico (DEPR) comprometido co n la
educacion de nuestros estudiantes, ha disefiado este médulo didactico con la
colaboracion de: maestros, facilitadores docentes y directores de los programas
académicos. Su propoésito es proveer el contenido académico de la materia de

Inglés para las pr imeras diez semanas del nuevo afo escolar. Ademas, para
desarrollar, reforzar y evaluar el dominio de conceptos y destrezas claves. Esta

es una de las alternativas que promueve el DEPR para desarrollar los
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conocimientos de nuestros estudiantes, tus hijos , para asi mejorar el

aprovechamiento académico de estos.

Esta probado que cuando las familias se involucran en la educacion de sus hijos
mejora los resultados de su aprendizaje. Por esto, te invitamos a que apoyes el
desarrollo académico e integral de tus hijos utilizando este mdédulo para apoyar
su aprendizaje. Es fundamental que tu hijo avance en este médulo siguiendo el

calendario de progreso establecido por semana.

El personal del DEPR reconoce gque estaran realmente ansiosos ante las nuevas
modalidades de ensefianza y que desean que sus hijos lo hagan muy bi en. Le
solicitamos a las familias que brinden una colaboracién directa y activa en el
proceso de ensefianza y aprendizaje de sus hijos. En estos tiempos extraordinarios

en que vivimos, les recordamos que es importante que desarrolles la confianza,

el sentido de logro y la independencia de tu hijo al realizar las tareas escolares.

No olvides que las necesidades educativas de nuestros nifios y jovenes es

responsabilidad de todos.

Dear teacher:

The Puerto Rico Department of Education (PRDE) committed to the e ducation of
our students, has designed this instructional module in collaboration with
teachers, facilitators, and academic program directors. This constitutes a useful

and necessary resource to promote an innovative teaching and learning process

that allo ws the holistic and comprehensive development of our students to the

best of their abilities. Furthermore, it is one of the alternatives provided to develop

the knowledge of PRDE students; in the face of the emergency situations that

confronts our country.
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The modul efs purpose is to provide the
weeks of the new school year. It is a work tool that will help develop concepts
and skills in students to improve their academic knowledge. When selecting this
teaching alternative, you must ensure that students advance in the module
following the progress calendar established per week. It is important to promote
their full development, providing tools that can support their learning. Therefore,
you must diversify the off erings with creative learning and evaluation alternatives
of your own creation to significantly reduce the gaps in their academic

achievement.

PRDE staff expect that this module can help you achieve that students have a
significant progress in their academ ic achievement. We hope that this initiative
can help you develop the abilities of our students to the maximum of their

capacities.

Estimada familia:

El Departamento de Educacién de Puerto Rico (DEPR) tiene como prioridad el
garantizar que a sus hijos se les provea una educacion publica, gratuita y
apropiada. Para lograr este cometido, es imperativo tener presente que los seres
humanos son diversos. P or eso, al educar es necesario reconocer las habilidades
de cada individuo y buscar estrategias para minimizar todas aquellas barreras
gue pudieran limitar el acceso a su educacion.

La otorgacion de acomodos razonables es una de las estrategias que se ut ilizan
para minimizar las necesidades que pudiera presentar un estudiante. Estos
permiten adaptar la forma en que se presenta el material, la forma en que el
estudiante responde, la adaptacién del ambiente y lugar de estudio y el tiempo

e itinerario que s e utiliza. Su funcidn principal es proveerle al estudiante acceso
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equitativo durante la ensefianza y la evaluacién. Estos tienen la intencion de
reducir los efectos de la discapacidad, excepcionalidad o limitacion del idioma

y no, de reducir las expectati vas para el aprendizaje. Durante el proceso de
ensefanza y aprendizaje, se debe tener altas expectativas con nuestros nifios y
jovenes.

Esta guia tiene el objetivo de apoyar a las familias en la seleccion y
administracion de los acomodos razonables duran te el proceso de ensefianzay
evaluacion para los estudiantes que utilizardn este moédulo didactico. Los
acomodos razonables le permiten a su hijo realizar la tarea y la evaluacion, no

de una forma mas facil, sino de una forma que sea posible de realizar, s egun las
capacidades que muestre. El ofrecimiento de acomodos razonables esté atado

a la forma en que su hijo aprende. Los estudios en neurociencia establecen que

los seres humanos aprenden de forma visual, de forma auditiva o de forma
kinestésica o mult isensorial, y aunque puede inclinarse por algun estilo, la mayoria
utilizan los tres.

Por ello, a continuacion, se presentan algunos ejemplos de acomodos
razonables que podrian utilizar con su hijo mientras trabaja este mddulo
didactico en el hogar. Es importante que como madre, padre o persona
encargada en dirigir al estudiante en esta tarea los tenga presente y pueda
documentar cuales se utilizaron. Si necesita mas informacion, puede hacer
referenciaala Guia para la provision de acomodos razonables (2018) disponible
por medio de la pagina  www.de.pr.gov_, en educacion especial, bajo Manuales

y Reglamentos.
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GUIA DE ACOMODOS RAZONABLES PARA LOS ESTUDIANTES QUE TRABAJARAN
BAJO MODULOS DIDACTICOS

Acomodos de
presentacion

Cambian la manera en
que se presenta la
informacion al
estudiante. Esto le
permite tener acceso a
la informacion de
diferentes maneras. El
material puede ser
presentado de forma
auditiva, tactil, visual o
multisensorial.

Aprendiz visual:

A Usar letra agrandada
0 equipos para
agrandar como
lupas, televisores y
computadoras

AUso de laminas,
videos pictogramas.

A Utilizar claves
visuales tales como
uso de colores en las
instrucciones,
resaltadores
(highlighters),
subrayar palabras
importantes.

A Demostrar lo que se
espera que realice el
estudiante y utilizar
modelos o]
demostraciones.

A Hablar con claridad,
pausado

A Identificar

comparieros que

Acomodos en la
forma de
responder

Cambian la manera en
que el estudiante
responde o demuestra
Su conocimiento.
Permite a los
estudiantes presentar
las contestaciones de
las tareas de diferentes
maneras. Por ejemplo,
de forma verbal, por
medio de
manipulativos, entre
otros.

Aprendiz visual:

A Utilizar la
computadora para
que pueda escribir.

A Utilizar
organizadores
graficos.

A Hacer dibujos que
expliquen su

contestacion.

A Permitir el uso de
laminas o dibujos
para explicar sus
contestaciones

A Permitir que el
estudiante escriba
lo que aprendié por
medio de tarjetas,
franjas, laminas, la
computadora o un
comunicador
visual.

A Contestar en el
folleto.

Acomodos de
ambiente y lugar

Cambia el lugar, el
entorno o el ambiente
donde el estudiante
completara el modulo
didactico. Los
acomodos de ambiente
y lugar requieren de
organizar el espacio
donde el estudiante
trabajara.

Aprendiz visual:

A Ambiente
silencioso,
estructurado, sin
muchos
distractores.

A Lugar ventilado,
con buena
iluminacion.

A Utilizar escritorio o
mesa cerca del
adulto para que lo
dirija.

Aprendiz auditivo:

A Ambiente donde
pueda leer en voz
alta o donde pueda
escuchar el
material sin
interrumpir a otras
personas.

A Lugar ventilado,
con buena

Acomodos de
tiempo e itinerario

Cambian la cantidad de
tiempo permitido para
completar una
evaluacion o
asignacion; cambia la
manera, orden u hora
en que se organiza el
tiempo, las materias o
las tareas.

Aprendiz
auditivo:
A Preparar una
agenda detalladas
y con cddigos de
colores con lo que
tienen que realizar.

A Reforzar el que
termine las tareas
asignadas en la
agenda.

A Utilizar agendas de
papel donde pueda
marcar, escribir,
colorear.

A Utiliziarorq
para organizar su
dia.

A Comenzar con las
clases mas
complejas y luego
moverse a las
sencillas.

A Brindar tiempo
extendido para

visual vy
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Acomodos de
presentacion

puedan servir de
apoyo para el
estudiante

A Afadir al material

informacion
complementaria

Aprendiz auditivo:

A Leerle el material o
utilizar aplicaciones
gue convierten el
texto en formato
audible.

A Leer en voz alta las
instrucciones.

A Permitir  que el
estudiante se grabe
mientras lee el
material.

A Audiolibros

A Repeticion de

instrucciones

A Pedirle al estudiante
que explique en sus
propias palabras lo
que tiene que hacer

A Utilizar el material
grabado

A Identificar
comparfieros que
puedan servir de
apoyo para el
estudiante

a)

Aprendiz

multisensorial:

A Presentar el material
segmentado (en
pedazos)

Acomodos en la
forma de
responder

Aprendiz auditivo:

A Grabar sus
contestaciones

A Ofrecer sus
contestaciones a
un adulto que
documentara por
escrito lo
mencionado.

A Hacer
presentaciones
orales.

A Hacer videos
explicativos.

A Hacer exposiciones

Aprendiz

multisensorial:

A Sefalar la
contestacion a una
computadora o a
una persona.

A Utilizar
manipulativos para
representar su
contestacion.

A Hacer
presentaciones
orales y escritas.

A Hacer dramas
donde represente
lo aprendido.

A Crear videos,
canciones,
carteles, infografias
para explicar el
material.

A Utilizar un
comunicador
electrénico o
manual.

Acomodos de
ambiente y lugar

iluminacion y
donde se les
permita el
movimiento
mientras repite en
voz alta el material.

Aprendiz

multisensorial:

A Ambiente se le
permita moverse,
hablar, escuchar
musica mientras
trabaja, cantar.

A Permitir que realice
las actividades en
diferentes
escenarios
controlados por el
adulto. Ejempilo el
piso, la mesa del
comedor y luego,
un escritorio.

Acomodos de
tiempo e itinerario

completar sus
tareas.

Aprendiz

multisensorial:

A Asistir al estudiante
a organizar su
trabajo con
agendas escritas o
electrénicas.

A Establecer
mecanismos para
recordatorios que
le sean efectivos.

A Utilizar las
recompensas al
terminar sus tareas
asignadas en el
tiempo establecido.

A Establecer horarios
flexibles para
completar las
tareas.

A Proveer recesos
entre tareas.

A Tener flexibilidad
en cuando al mejor
horario para
completar las
tareas.

A Comenzar con las
tareas mas faciles
y luego, pasar a las
mas complejas.

A Brindar tiempo
extendido para
completar sus
tareas.
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Acomodos de
presentacion

A Dividir la tarea en
partes cortas

A Utilizar
manipulativos

A Utilizar canciones

A Utilizar videos

A Presentar el material
de forma activa, con
materiales comunes.

A Permitirle al
estudiante investigar
sobre el tema que se
trabajara

A Identificar
comparieros que
puedan servir de

apoyo para el
estudiante

Acomodos en la
forma de
responder

Acomodos de
ambiente y lugar

Acomodos de
tiempo e itinerario
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HOJA DE DOCUMENTAR LOS ACOMODOSRAZONABLES

UTILIZADOS AL TRABAJAR EL MODULO DIDACTICO

Nombre del estudiante:

Numero de SIE:

Materia del médulo:

Grado:

Estimada familia:

Utiliza la siguiente hoja para documentar los acomodos razonables que
utiliza con tu hijo en el proceso de apoyo y seguimiento al estudio de este

modulo.

F avor de colocar una marca de cotejo [

V] en aquellos

acomodos razonables que utilizd con su hijo para completar el médulo

didactico.
la parte asignada para ello.

Acomodos de presentacion

Aprendiz visual:

A

I >

> > p2

p~21

Usar letra agrandada o equipos para
agrandar como lupas, televisores y
computadoras

Uso de laminas, videos pictogramas.
Utilizar claves visuales tales como uso de
colores en las instrucciones, resaltadores
(highlighters), subrayar palabras
importantes.

Demostrar lo que se espera que realice el
estudiante y utilizar modelos o
demostraciones.

Hablar con claridad, pausado

Identificar compafieros que puedan servir de
apoyo para el estudiante

Afadir al material informacién
complementaria

Puede marcar todos los que aplique y afiadir adicionales en

Acomodos de tiempo e itinerario

Aprendiz visual:

A

> >

p21

A

Utilizar la computadora para que pueda
escribir.

Utilizar organizadores graficos.

Hacer dibujos que expliquen su contestacion.
Permitir el uso de ldminas o dibujos para
explicar sus contestaciones

Permitir que el estudiante escriba lo que
aprendi6é por medio de tarjetas, franjas,
laminas, la computadora o un comunicador
visual.

Contestar en el folleto.

Aprendiz auditivo:

> >

> >

Grabar sus contestaciones

Ofrecer sus contestaciones a un adulto que
documentara por escrito lo mencionado.
Hacer presentaciones orales.

Hacer videos explicativos.
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Acomodos de presentacion

Aprendiz auditivo:

b

I > > T >

I

Leerle el material o utilizar aplicaciones que
convierten el texto en formato audible.

Leer en voz alta las instrucciones.

Permitir que el estudiante se grabe mientras
lee el material.

Audiolibros

Repeticion de instrucciones

Pedirle al estudiante que explique en sus
propias palabras lo que tiene que hacer
Utilizar el material grabado

Identificar compafieros que puedan servir de
apoyo para el estudiante

Aprendiz multisensorial:

Tt >t > > D p2

p2

p2

Presentar el material segmentado (en
pedazos)

Dividir la tarea en partes cortas

Utilizar manipulativos

Utilizar canciones

Utilizar videos

Presentar el material de forma activa, con
materiales comunes.

Permitirle al estudiante investigar sobre el
tema que se trabajara

Identificar compafieros que puedan servir de
apoyo para el estudiante

Acomodos de respuesta

Aprendiz visual:

A

> >

Ambiente silencioso, estructurado, sin
muchos distractores.

Lugar ventilado, con buena iluminacion.
Utilizar escritorio o mesa cerca del adulto
para que lo dirija.

Aprendiz auditivo:

A

Ambiente donde pueda leer en voz alta o
donde pueda escuchar el material sin
interrumpir a otras personas.

A

Acomodos de tiempo e itinerario
Hacer exposiciones

Aprendiz multisensorial:

A

> > bl

p2

Sefialar la contestacién a una computadora o
a una persona.

Utilizar manipulativos para representar su
contestacion.

Hacer presentaciones orales y escritas.
Hacer dramas donde represente lo aprendido.
Crear videos, canciones, carteles, infografias
para explicar el material.

Utilizar un comunicador electrénico o manual.

Acomodos de ambiente y lugar

Aprendiz visual y auditivo:

A

> > pgl pgl

p21

Preparar una agenda detalladas y con

cédigos de colores con lo que tienen que

realizar.
Reforzar el que termine las tareas asignadas

en la agenda.

Utilizar agendas de papel donde pueda
marcar, escribir, colorear.

Utiliziarofpasa diagani

Comenzar con las clases mas complejas y
luego moverse a las sencillas.

Brindar tiempo extendido para completar sus
tareas.
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Acomodos de presentacion Acomodos de tiempo e itinerario

A Lugar ventilado, con buena iluminacion y
donde se les permita el movimiento mientras

repite en voz alta el material. Aprendiz multisensorial:
A Asistir al estudiante a organizar su trabajo

con agendas escritas o electrénicas.

Aprendiz multisensorial: A Establecer mecanismos para
A Ambiente se le permita moverse, hablar, recordatorios que le sean efectivos.
escuchar musica mientras trabaja, cantar. A Utilizar las recompensas al terminar sus
A Permitir que realice las actividades en tareas asignadas en el tiempo
diferentes escenarios controlados por el establecido.
adulto. Ejemplo el piso, la mesa del comedor A Establecer horarios flexibles para
y luego, un escritorio. completar las tareas.
A Proveer recesos entre tareas.
A Tener flexibilidad en cuando al mejor

horario para completar las tareas.

Comenzar con las tareas mas faciles y

luego, pasar a las mas complejas.

A Brindar tiempo extendido para completar
sus tareas.

b

Otros:
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Si tu hijo es un candidato o un participante de los servicios para
estudiantes aprendices del espafiol como segundo idioma e inmigrantes
considera las siguientes sugerencias de ensefianza:

Proporcionar un modelo o demostraciones de respuestas escritas u orales
requeridas o esperadas.

Comprobar si hay comprension: use preguntas que requieran respuestas de una
sola palabra, apoyos y gestos.

Hablar con claridad, de manera pausada.

Evitar el uso de las expresiones coloquiales, complejas.

Asegura r que los estudiantes tengan todos los materiales necesarios.

Leer las instrucciones oralmente.

Corroborar que los estudiantes entiendan las instrucciones.

Incorporar visuales: gestos, accesorios, graficos organizadores y tablas.
Sentarse cerca 0 junto al estudiante durante el tiempo de estudio.

Segquir rutinas predecibles para crear un ambiente de seguridad y estabilidad
para el aprendizaje.

Permitir el aprendizaje por descubrimiento, pero estar disponible para ofrecer
instrucciones directas sobre cémo completar una tarea.

Utilizar los organizadores graficos para la relacion de ideas, conceptos y textos.
Permitir el uso del diccionario regular o ilustrado.

Crear un glosario pictérico.

Simplificar las instrucciones.

Ofrecer apoyo en la realizacién de trabajos de investigacion.

Ofrecer los pasos a seguir en el desarrollo de parrafos y ensayos.

Proveer libros o lecturas con conceptos similares, pero en un nivel mas sencillo.
Proveer un lector.

Proveer ejemplos.

Agrup ar problemas similares (todas las sumas juntas), utilizar dibujos, laminas, o
graficas para apoyar la explicacion de los conceptos, reducir la complejidad
linglistica del problema, leer y explicar el problema o teoria verbalmente o
descomponerlo en pasos ¢ ortos.

Proveer objetos para el aprendizaje (concretizar el vocabulario o conceptos).
Reducir la longitud y permitir mas tiempo para las tareas escritas.

Leer al estudiante los textos que tiene dificultad para entender.

Aceptar todos los intentos de produ  ccion de voz sin correccion de errores.
Permitir que los estudiantes sustituyan dibujos, imagenes o diagramas, graficos,
gréficos para una asignacion escrita.
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Esbozar el material de lectura para el estudiante en su nivel de lectura,
enfatizando las ideas p rincipales.

Reducir el numero de problemas en una pagina.

Proporcionar objetos manipulativos para que el estudiante utilice cuando
resuelva problemas de matematicas.

Si tu hijo es un estudiante dotado, es decir, que obtuvo 130 o més de
cociente intelectual (Cl) en una prueba psicométrica, su educacion
debe ser dirigida y desafiante. Deberdn considerar las siguientes

recomendaciones:

Conocer las capacidades especiales del estudiante, sus intereses y estilos
de aprendizaje.

Realizar actividades motivadoras que les exijan pensar a niveles mas
sofisticados y explorar nuevos temas.

Adaptar el curriculo y profundizar.

Evitar las repeticiones y las ruti nas.

Realizar tareas de escritura para desarrollar empatia y sensibilidad.
Utilizar la investigacion como estrategia de ensefianza.

Promover la produccién de ideas creativas.

Permitirle que aprenda a su ritmo.

Proveer mayor tiempo para completar las tareas, cuando lo requiera.
Cuidar la alineacion entre su educacién y sus necesidades académicas y
socioemocionales.
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LESSON 1

Unit 8.1: Analyzing Character Decisions
Objectives:

At the end of this lesson the students will:
- Be able to write in response to reading.
Standards and Expectations:

Reading

8.R.1- read a variety of grade-level texts and multimedia resources (when available) to
explain ideas, phenomena, processes, cultural identity, and text relationships, supplying

textual evidence to support analysis and conclusions drawn from text.
8.R. 2La i provide an objective summary of the text.
Writing

8.W.4 1 develop and strengthen writing as needed by planning, drafting, revising,

editing, and use editing marks, rewriting, and publishing.
Language

8.LA.la 1 explain the function and tenses of the different kinds of verbs and apply

correctly.
8.LA.1b 1 form and use verbs in the active and passive voice.

8.LA. 2b 1 spell correctly.
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DAY 1 EDITING MARKS

The Editing Marks are commonly used when proofreading writing. Use these marks

during part of the "Revision" stage in the writing process, and for the "Editing" stage as

well. Editing marks should also be used during peer-editing. Look at the following marks

to see how they are used.

EDITING MARKS

MU@®@=25S0X»¢<¢>ON][ Yy >

insert a word, letter, or phrase
Delete

Capitalize

Change to lower case

Insert period

Insert comma

insert an apostrophe

insert gquotation marks

insert space

Close up space

Transpose letters or words
Start a new paragraph
Checlk spelling

Mowve right

Move left
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EDITING MARKS EXERCISE

Below is a paragraph that is full of errors. There may be spelling, punctuation,
capitalization, or grammar errors. Use editing marks to help guide you to rewrite the

paragraph and correct the errors.

Shoes,we waar them nearly every day. We walk run
jump clmb and stand in them for hours on end Yet we
hardly think about them because they are such an
ordinaree part of our daily lives. shoes wher
not al ways an | mport apabes.p:
The ancient greeks, egyptinse, and Persianes maed

and wore sandals, but actually actually actually went
barefoot most of the time. Archaeologists have found
shos in the ruins of these civiliations, but they seem to
have been worn mainly by royaltee, who could afford

to employ tailorss and shoemakers
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ANSWER:
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EDITING MARKS EXERCISE ANSWER

Shoes, we wear them nearly every day. We walk, run,
jump, climb, and stand in them for hours on end. Yet

we hardly think about them because they are such an
ordinary part of our daily lives. Shoes were not always
an I mportant part of peopl
Greeks, Egyptians, and Persians made and wore
sandals, but actually went barefoot most of the time.
Archaeologists have found shoes in the ruins of these
civilizations, but they seem to have been worn mainly

by royalty, who could afford to employ tailors and

shoemakers.

23 |Page



DAY 2 PREVIEW ACTIVITY

Do you like gardens? ___yes no
Would you participate in a community garden? Why or why not?

Explain your three reasons below:

Gardens

| |
Reason #1 | Reason #2 | Reason #3

A4
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Why do p e o p IdecGsi®ns matter?
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DAY 3 DECISION MAKING LOG

8.1 Analyzing Character Decisions

As you read, record what decisions the characters make and what influences them to

make those decisions. Then determine whether the influence is internal or external.

IS INFLUENCE
AAMESE. | oeoson | owpeason | NTEENALOR
MAKING '

Mama
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A Leonao Sdedfaks by Paul Fleischman

Directions: As you read, stop and fill in the Decision-Making Log. Underline clues from

the story that helped you.

Mama believed in doctors, but not Granny. Not even if they were black. Nooma 6 am. | gr e\
up in her house, back in Atlanta. She drank down a big cup of goldenrod tea every
morning, with a nutmeg floating in it,Drand de:
Bates tried to sell her his iron pills and told her straight out that that tea of hers would

raise her blood pressure and burst her heart. He passed away that very same summer.

Next doctor said it would give her brain fever.

He died on his fiftieth birthday. | believe, right during the party. Had him a real nice funeral,
later. Granny lived to ninety-nine, by her count. She kept a scrapbook with the obituaries
of all the doctors she outlived and could recite the list of names by heart, like a chapter
out of Genesis. We took to going to their funerals right regular over the years. She always
laid some goldenrod on their graves.

| was thinking about her one day, walking home from the grocery store on Gibb Street.
Then | came to the vacant lot and saw three people in different parts of it. | thought maybe

they were looking for money.

Turned out they had shovels, not metal detectors. When | saw they had little gardens

~

goi ng, Il said to myself, Al believe 10611 pl an
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There was a man standing and watching from the sidewalk and a girl looking down out a
window. There were probably I ots of fol ks wha
Then | studied all the trash on the grouand. Dc
The garbage was piled high as your waist, some of it from the neighborhood and some
dropped off by outside peopl e. The ones who
dangerous chemicals, or think wedre such sl ob
offj unk. We ¢ an 0 tpiclgup our t@asht byt wel got it deliverced just fine. The

smell s enough to curl up a crocodilebs nose,
had made some trails through it. Butatmessk new p
was hauled away. Looking at it, |l knew this w

job for the telephone.

Il marched on home. |l 6ve got two kids in a hig
| know all about complaining to officials and such about things that need changing. Next
morning was Monday. At nine o6clock | drank me
to say the same thing to fifteen or twenty government folks. | put Miles on the CD player
and stretched out on the bed. Mightas we | | be comfortable when vy

opened the phone book and started dialing.

You ever watch a sax player close? They push down a key and way at the other end of
the instrument somet hi ng mo viettekeythdtwouldmakevh at |

that trash disappear.

| tried the City of Cleveland, then Cuyahoga County, then the State of Ohio, and finally
the U.S. government. Six and a half hours later | found out the lot was owned by the city.

But the peopl e r un ruallpocpmetiown eee| ualessithey take @wrong s

turn on the freeway. You canodt measure the di
miles.

Just the same, I kept working on it the next ¢
to call the Public Health Depart ment . They sent me to someo

to be slippery as snakes. And to be out to lunch, to not return messages, and to keep
folks on hold till they get gray and die. | had the feeling | was getting farther from the key
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| needed instead of closer. Then on the third day, | thought on it. When people talk to you

on the phone, youdre nothing but a voice.

I had to make myself real to O6em.

That morning | took a bus downtown and walked into the Public Health Department. Told
about the trash all over again to this dolled-up receptionist. Let her see me up close and
personal and hear me loud and clear. She just told me to sit down with the others waiting.
I did. Then | 0 p e n gidkedtup ie theylat onkthe gvay. Theasmell thét d
came out of it made you think of hog pens and maggots and kitchen scraps from back

when Nixon was president.

It was amazing how quick people noticed it, including that receptionist. And even more
amazing how quick | was called in to have a meeting with someone. | was definitely real

to them now. | brought that bag along with me into the meeting, to keep it that way.
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DAY 4 READING COMPREHENSION

Reading Comprehension Select the correct answer:

1. Why does Leona take some trash to city hall?
a. She wanted to recycle it.
b. She wanted a refund on her taxes.
c. She didndét want to be ignored anymor e.
d. She couldndét find a dumpster to put it

2. How does Leona help the Garden?
a. she fights for the garden to be cleaned up.
b. she brings her classroom to learn about planting.
c. she sows her children to protect the plants.
d. she advertises for the benefits of the garden.

3. A news article that reports the recent death of a person, typically along with an

account of the personés | ife and funer al i nfo
a. report
b. obituary
C. community
d. garden
4. Leonads grandmother did not believe in

a. herbal tea
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b. government
c. medicine
d. kids

5. What passage best describes how does Leona get the government officials to

remove the trash from the lot?

afiThere was a man standing and watching fr

down out a window. 0O

b.Ail h at Citizenso | nf oocalahe Publit HEalghnt e r tol d me

Department . o

c. Airhen on the third day, | thought on it. When people talk to you on the phone,

youbre nothing but a voice. o

dA opened the garbage bag I 6d picked up 1in
came out of it made you think of hog pens and maggots and kitchen scraps from

back when Nixon was president. 0
6. What community does Leona represent?

a. African American

b. Latin

c. Caucasian

d. Puerto Rican
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7. What is a synonym for the word perseverance?
a. tenacity
b. neglect
c. sloth
d. inconstancy
8. What is an antonym for the word proactive?
a. motivated
b. driven
C. passive

d. dynamic

9. What does this symbol £~ mean?
a. capitalize
b. paragraph
c. insert
d. delete
10. An Essay is a formal piece of ?
a. listening
b. reading
C. writing

d. editing

32|Page



Answer the questions in complete sentences.

1. Who is the chapter about?

2. Where do the events take place?

3. When does the story takes place?
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Writing

Open ended questions encourage you to extend your responses, as opposed to yes or

no, or one-word answers. Answer in complete sentences.

1. What does the description of the community
neighborhood?

2. Write a summary of this chapter:

3. What did you learn from reading about Leona and her decision?

Rubric for OPEN ended questions at the end of the module.
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DAY 5 COMPREHENSION QUESTIONS
Letds i magine we are in Leonads position; b L
alternative would be to write an essay about the garbage problem and send it to the local

newspapers. This is a short exercise to improve your knowledge on writing essays. You

will have the opportunity to write complete essays in the next lessons.

For now, |l etds start getting familiar with so
Write an opening statement: Something strong that wi | | grab weveryl
attention.

Il. According to your opening statement add 3 details that support your statement.

Important facts that need to be attended.
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[I. Conclude with a sentence suggesting a way to solve the garbage problem in

the community.

Now we will use our knowledge of editing marks to correct our writing. This process helps
us reflect on areas we need to improve and gives us the opportunity to focus on these

areas. Once you have edited re-write your paragraph in the space provided.
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DAY 6 GRAMMAR: WHAT IS AN ADVERB?

According to Purdue University, adverbs modify verbs, adjectives, and other adverbs.
(You can recognize adverbs easily because many of them are formed by adding -ly to
an adjective, though that is not always the case.)

To easily identify an adverb ask yourself: How? When? Where? To what extent? Why?

For example:

The turtle walked slowly across the road.
How did the turtle walk? slowly

My twins behaved badly during the dentist appointment.
How did the twins behave? badly

José and Luisa danced clumsily to the rhythm of the music.
How did José and Luisa dance? clumsily

Katty always arrives late and leaves early.

How did Katty arrive? Late. And how did she leave? Early.
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TYPE

Adverbs of
Frequency

ADVERBS

always, sometimes, often, usually,
frequently, rarely/hardly ever, never
generally, etc.

w TYPES OF ADVERBS

EXAMPLE

« She normally eats three meals a day.
o | usually buy all my vegetables at the

market.

Adverbs of
Manner

cheerfully, efficiently, painfully,
carefully, slowly, badly, easily,
well, quickly, etc.

« The children were playing happily with
their toys.

e The police dealt with the incident very
efficiently.

Adverbs
of Time

now, yesterday, soon, later, yet,
tomorrow, already, tonight, today,

then, last month/year, etc.

« She'd already gone when we got there.
* I'm going to hang out with my friends

tomorrow.

Adverbs
of Place

off, above, abroad, far, on, away,
back, here, out, outside, behind, in,
down, downstairs, etc.

« His children go everywhere with him.
e Let's open the box and see what's inside

it.

Adverbs
of Degree

quite, too, entirely, very, extremely,
rather, almost, absolutely, just,

barely, deeply, etc.

« I'm not absolutely certain | posted it.
 He was quite agreeable to accepting the
plan.

Adverbs of
Evaluation

apparently, clearly, fairly, frankly,
fortunately, honestly, hopefully,
carelessly, etc.

« David is clearly unhappy to be here.

o Frankly, | think the Internet is overrated.

Conjunctive
Adverbs

accordingly, besides, equally,

further, hence, namely, next,
now, additionally, etc.

« | don't want to go; besides, I'm too tired.
o Furthermore, they had not consulted
with her.

€ 1ESLCOM
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ADVERB EXERCISES

Instructions: First select the correct adverb in each sentence and circle the question
that helped you choose the correct adverb.

1.

We should never go back to the haunted house.
a. never

b. go
c. haunted
d. back

He pursued his dreams later in his life.
a. his

b. real
C. nice
d. later

She always laid some goldenrod flowers on their
graves.
a. always

b. some
c. She
d. their

Then | came to the vacant lot and saw three people
in different parts of it.
a. |

b. vacant
C. saw
d. three

He went downstairs and discovered a surprise.
a. discovered

b. downstairs
c. went
d

. surprise

How? When? Where?

To what extent? Why?

How? When? Where?

To what extent? Why?

How? When? Where?

To what extent? Why?

How? When? Where?

To what extent? Why?

How? When? Where?

To what extent? Why?
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DAY 7 THE FIRST DAY OF SCHOOL STORY

e
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Image from: https://www.vecteezy.com/

The First Day of School

Edward P. Jones
Directions: As you are reading, stop and make INFERENCES.

On an otherwise unremarkable September morning, long before | learned to be
ashamed of my mother, she takes my hand and we set off down New Jersey Avenue to
begin my very first day of school. | am wearing a checkered-like blue-and-green cotton
dress and scattered about these colors are bits of yellow and white and brown. My mother
has uncharacteristically spent nearly an hour on my hair that morning, plaiting and

replaiting so that now my scalp tingles.

Whenever | turn my head quickly, my nose fills with the faint smell of Dixie Peach
hair grease. The smell is somehow a soothing one now and | will reach for it time- and
time again before the morning ends. All the plaits, each with a blue barrette near the tip
and each twisted into an uncommon sturdiness, will last until 1 go to bed that night,
something that has never happened before. My stomach is full of milk and oatmeal
sweetened with brown sugar. Like everything else | have on, my pale green slip and
underwear are new, the underwear having come three to a plastic package with a little
girl on the front who appears to be dancing. Behind my ears, my mother, to stop my
whining, has dabbed the stingiest bit of her gardenia perfume, the last present my father

gave her before he disappeared into memory.

Because | cannot smell it, | have only her word that the perfume is there. | am also
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wearing yellow socks trimmed with thin lines of black and white around the tops. My shoes
are my greatest joy, black patent-leather miracles, and when one is nicked at the toe later

that morning in class, my heart will break.

| am carrying a pencil, a pencil sharpener, and a small ten-cent tablet with a black-
and-white speckled cover. My mother does not believe that a girl in kindergarten needs
such things, so | am taking them only because of my insistent whining and because they
are presents from our neighbors, Mary Keith and Blondelle Harris. Miss Mary and Miss
Blondelle are watching my two younger sisters until my mother returns. The women are
as precious to me as my mother and sisters. Out playing one day, | have overheard an
older child, speaking to another child, call Miss Mary and Miss Blondelle a word that is
brand new to me. This is my mother: When | say the word in fun to one of my sisters, my

mother slaps me across the mouth and the word is lost for years and years.

All the way down New Jersey Avenue, the sidewalks are teeming with children. In
my neighborhood, | have many friends, but | see none of them as my mother and | walk.
We cross New York Avenue, we cross Pierce Street, and we cross L and K, and still | see
no one who knows my name. At | Street, between New Jersey Avenue and Third Street,
we enter Seaton Elementary School, a timeworn, sad faced building across the street

from my mothero6s church, Mt. Carmel Baptist.

Just inside the front door, women out of the advertisements in Ebony are greeting
other parents and children. The woman who greets us has pearls thick as jumbo marbles
that come down almost to her navel, and she acts as if she had known me all my life,
touching my shoulder, cupping her hand under my chin. She is enveloped in a perfume
that | only know is not gardenia. When, in answer to her question, my mother tells her
that we live at 1227 New Jersey Avenue, the woman first seems to be picturing in her
head where we live. Then she shakes her head and says that we are at the wrong school,

that we should be at Walker-Jones.

My mot her shakes her head vigorously. ol w
olf I 6da wanted her someplace el se, I 6da took
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The woman continues to act as if she has known me all my life, but she tells my
mother that we live beyond the area that Seaton serves. My mother is not convinced and
for several more minutes she questions the woman about why | cannot attend Seaton.
For as many Sundays as | can remember, perhaps even Sundays when | was in her
womb, my mother has pointed across | Street to Seaton as we come and go to Mt.
Carmel.ivou gonna go there and | earn about the wh
of that place is saying no, and no again. | am learning this about my mother: The higher
up on the scale of respectability a person isd and teachers are rather high up in her
eyesd the less she is liable to let them push her around. But finally, | see in her eyes the
closing gate, and she takes my hand and we leave the building. On the steps, she stops

as people move past us on either side.
A Ma ma, I candét go to school ?0

She says nothing at first, then takes my hand again and we are down the steps
quickly and nearing New Jersey Avenue before | can blink. This is my mother: She says,

AOne monkey donét stop no show. oo

Walker-Jones is a larger, newer school and | immediately like it because of that.
But it is not across the street fromctayps mot he
to God, and | sense her doubts as she absently rubs her thumb over the back of her hand.
We find our way to the crowded auditorium where gray metal chairs are set up in the
middle of the room. Along the wall to the left are tables and other chairs. Every chair
seems occupied by a child or adult. Somewhere in the room a child is crying, a cry that
rises above the buzz-talk of so many people. Strewn about the floor are dozens and
dozens of pieces of white paper, and people are walking over them without any thought
of picking them up. And seeing this lack of concern, | am all of a sudden afraid.

Als this where they register for school ?0

tables.

The woman looks up slowly as if she has heard this question once too often. She nods.

She is tiny, al most as small as the girl stan
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mass of curlers and all of those curlers are made of paper money, here a dollar bill, there
afiveedol I ar Dbill . The gi r |sonse offthem are begmnirgtodraope d i n

and this makes me happy.

On the table beside the womandés pocketbook 1is
high school, and looking at me looking at the notebook, the girl places her hand
possessively on it. In her other hand she holds several pencils with thick crowns of

additional erasers.

AThese the forms you gotta wuse?0 my mother

pieces of the paper from the table. o0ls this

The woman tells her yes, but that she need fill out only one.

A see, 0 my mother says, | ooking about the r
form? That is, if you don6t mind. 0
The woman asks my mother what she means. AThi

it out ? 0 Tilhseemwmomaumderstand.

A canot read it. I donodt know how to read o
mother looks at me then looks away. | know almost all of her looks, but this one is brand

new to me.

AWoul d you hel pwomantsaen®oinWhyeg sure, o0 and sul
happier, so much more satisfied with everything. She finishes the form for her daughter

and my mother and | step aside to wait for her. We find two chairs nearby and sit. My

mother is now diseased, accordingt o t he girl és eyes, and until
takes her and the form to the front of the auditorium, the girl never stops looking at my

mot her. | stare back at her. o0Dondét stare, o0 m
that . o

Another womanoutof t he Ebony ads takes the womands ¢

says upon returning, |l et 6s see what we can do

My mother answers the questions the woman reads off the form. They start with
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my last name, and then on to the first and middle names. This is school, | think. This is
going to school. My mother slowly enunciates each word of my name. This is my mother:
As the questions go on, she takes from her pocketbook document after document, as if
they will support my right to attend school, as if she has been saving them up for just this

moment. Indeed, she takes out more papers than | have ever seen her do in other places:

my birth certificate, my baptismal record,

pox, rent receipts, records of immunization, a letter about our public assistance payments,
even her marriage licensed every single paper that has anything even remotely to do with
my five-year-old life. Few of the papers are needed here, but it does not matter and my
mother continues to pull out the documents with the purposefulness of a magician pulling
out a long string of scarves. She has learned that money is the beginning and end of
everything in this world, and when the woman finishes, my mother offers her fifty cents,
and the woman accepts it without hesitation. My mother and | are just about the last parent
and child in the room.

My mother presents the form to a woman sitting in front of the stage, and the
woman looks at it and writes something on a white card, which she gives to my mother.
Before long, the woman who has taken the girl with the drooping curls appears from

behind us, speaks to the sitting woman, and introduces herself to my mother and me.

a

Sheés to be my teacher, she tells my mother.

We go into the hall, where my mother kneels down to me. Her lips are quivering.

A

ol 6l 1l be back to pick you up at twelve o06¢cl

right here. And |isten to every word she
is an old, old game between us. She puts my hand down at my side, which is not part of
the game. She stands and looks a second at the teacher, then she turns and walks away.
| see where she has darned one of her socks the night before. Her shoes make loud
sounds in the hall. She passes through the doors and | can still hear the loud sounds of

her shoes. And even when the teacher turns me toward the classrooms and | hear what

must be the singing and talking of all the children in the world, I can still hear my motherd s

footsteps above it all.
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DAY 8 COMPREHENSION QUESTIONS

Select the correct answer.

1.What is the main theme of the story?

a. aging b. life

c. education d. improvement

2. Which best expresses the author's main purpose in writing this text?

a. To inform readers about correct education services
b. To persuade readers to reflect on their lives

c. To entertain readers with stories from school

d. To connect her wisdom in the story of making good decisions
3. What does represent the symbolism of the pearls?

a. represents a better life b. represents a terrible life

C. represents to be upper class d. none of the above

4. Which best defines the word vigorously as it is used in the seventh paragraph?
a. aggressively b. strenuously

c. strongly d. all of the above

5. What does this symbol T mean?
a. start a new paragraph b. capitalize

c. move right d. check spelling
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Answer in complete sentences:

1. Why does the |little girl Alearn to be asham

sentence)

2.What does the mother want for her child? Why?
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DAY 9 MINI LESSON: THESIS STATEMENT

Continue to develop those writing skills.
WRITING THESIS STATEMENT
Directions: Fill in the thesis statement with your input on the past reading selection.
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