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As part of the Museum of Contemporary Art’s interdisciplinary educational 
focus, we present here two modules that fuse art and English language 
education. These two educational modules, “The Depiction of Family in 
Bárbara Diaz’s Retrato de la gran familia puertorriqueña” and “Reading 
Identity in Felipe Cuchí’s Veo,veo,” can be used separately or in tandem. 
Preferably, they will be used together because they are designed in 
collaboration as an interrelated sequence exploring the complex themes 
of family and identity, an exploration fostered by the Slow Looking 
Practice for art appreciation. 

Each module takes a close look at a specific work of art to appreciate 
its formal features and how the work speaks beyond the frame. Used 
together, they progressively broaden and deepen the discussion as 
readings and art centered activities explore the many entanglements of 
taken for granted ideas1 that unconsciously control our lives. As English 
language modules, they cover the four basic language competencies: 
listening, speaking, reading and writing. As language teachers we should 
not lose our focus on language. The readings, songs and other material 
and activities should be used to highlight those linguistic structures and 
uses that align with the curriculum. For the songs, students should study 
the structure and meaning of the written lyrics before accessing the 
audio version.

By looking at the ruptures and continuities in our belief systems and 
comparing them to the realities of that space called home (family), 
participants will reflect upon who they are and why (identity). The modules 
should prepare students to act with more awareness of the dominant 
belief systems influencing their lives. By analyzing those continuities that 
they value and contrasting these with the ruptures they desire, students 
can begin to transform these discourses and thereby transform family
life to consciously construct better families and better selves. Art is an 
excellent starting point in this critical metacognitive process because 

 1 Default ideas, dominant discourse, cognitive habits, habits of mind, belief system are synonymous with the concept of
taken for granted ideas. They are the ideas that unconsciously color our view of the world. They are the ideas that come
into play when we are on automatic (not consciously reflecting).
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contemporary art does more than just reflect society; it affectively and 
intellectually challenges by inciting the viewer to question and enter the 
dialogue inspired by each work.

Some questions that will jumpstart the inquiry of Retrato de la gran 
familia puertorriqueña and Veo, Veo are:

• How is a house distinguished from a home?
• How would you describe the ideal home?
• How does this compare to your own home?
• Who are the traditional members of a family?
• How do contemporary families differ from the traditional family?
• Who are the members of your family?
• Traditionally, who has the most authority in a family and why?
• Do you agree with this distribution of power? Why or why not?
• How are disputes/conflicts resolved in the traditional family?
• How do you think disputes/conflicts should be resolved?
• What types of punishment do different families use?
• Which are most productive? Why so?
• What responsibilities do parents have?
• How has the contemporary world made this job harder?
• What responsibilities do the children have?
• How can children play a greater role in the management of family 

life?
• Who are you?
• How do you define yourself?
• How do others perceive you?
• Who do you want to be?
• How would you describe your inner self?
• How is identity constructed?
• Who and what has had the greatest influence on your identity 

formation process?
• How can we free ourselves from the social pressure to fit in?
• How can you be true to yourself?
• What must change in society for everyone to be respected for who 

they are?

If the teacher refers to the “Overview for the Teacher of the Nesting of 
the Readings” they can generate more questions for each reading to 
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complement the ones above. Through slow looking at the painting and 
equally slow reflection on their experience, the work of art will be “read” 
to uncover its personal and collective relevance. Students will also speak, 
read, write, and create to expand and deepen their ideas to refine and 
share what they think. They will create art with both words and images to 
initiate an artistic practice that questions and transforms. Thus, students 
will become aware of how they think and use the words and concepts 
acquired through the diverse materials in these modules to shape their 
ideas about the world that is and the world they imagine.

Close reading (analyzing the textual evidence that supports their 
interpretation) and process writing (drafting and refining for expressive 
clarity, coherence and cohesion) constitute the fundamental approaches 
to English language instruction in these modules. The journal entries, 
thematic reading guides for discussion, and the capstone can be used for 
evaluation as evidence of growth in all areas. The art viewing supports a 
cohesive and coherent integration of language and fine art appreciation 
skills. Like the process approach to writing, which requires progressive 
drafting to refine written work, the slow looking at the art progressively 
refines, broadens, and deepens appreciation of the work viewed. The 
readings, discussions and exercises that follow each viewing foster 
a reflective (deep thinking) and reflexive (self-examination) practice 
where questions take precedence over answers. Using the artwork to 
provoke reflection, students will take note of both formal and conceptual 
dimensions of the work and progressively enrich their interpretation from 
the initial cold viewing (done with no information, not even title or artist—
thus, cold) to the consecutively more informed viewings.

A full class or more can be dedicated to each slow looking step and its 
journal entries. Each reading should take a full class session to fully exploit 
its content. Each creative activity can take from one  class to multiple 
classes. The timing depends on classroom/virtual dynamics2. In short, 
the teacher can use as many readings and activities as desired or needed 
depending upon student interest, specific curriculum requirements and 
time constraints. What should not be altered is the slow looking sequence; 
it will allow students to benefit fully from the art and familiarize them 
with the process approach to learning. Also, the Slow Looking Practice 

 2 If virtual, more journaling can be added to offer more dynamic offline activity and individual production. For example, the
teacher can set up a reading online and the reading itself and the “Thematic Readings: Guide for Discussion” can be completed 
offline. Students are free to meet with other classmates. The next online group session would be for the discussion.
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should serve them well to explore other pieces in the MACPR collection, 
other museums, and exhibits—a practice for lifelong learning.

Slow looking, process writing, close reading, classroom discussion and 
journaling are all processes that entail the teacher’s attention to improved 
language use, reading comprehension, oral production, and conceptual 
development. For example, the journal entries should evidence linguistic
or conceptual development (e.g. expanding vocabulary, correction 
of most prominent errors, thematic concepts). No rubric is needed to 
assess this. The teacher can periodically compare a few journal entries 
to see if progress is being made. At the end of the unit, the journals can 
be used as evidence of student achievement in addition to the creative 
activities, discussion guides and the capstone. By the same token, the 
set of “Thematic Reading: Guides for Discussion” can also be used as an 
evaluation.

A constructivist perspective requires that teachers use the module’s 
content as a guide to prepare lessons that are relevant and engaging for 
their students. Only they know student needs and experiences, therefore 
only they can tailor the material herein to the population being served. In
other words, the material is designed to facilitate the integration of 
language and art in the English classroom. Once the teachers have 
studied the material and determined how it fits into their curriculum, 
they can make the adjustments needed to successfully facilitate student 
progress from their present ideas, experience with art and language 
competencies to new ones or more refined ones. This change should 
be apparent in their use of the English language to express their ideas 
about art appreciation, social discourses, and the language itself. We 
recommend that the teacher closely examine the school curriculum to 
choose the unit where the modules fit most seamlessly.
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This module has three instruments designed with Microsoft Forms for 
measuring: a) understanding of the subject; b) the obtained knowledge; c) 
overall experience through the learning process. We recommend informing 
students about these instruments at the beginning and explaining the 
purpose of each.

Expectations Questionnaire: The survey explores the students’ 
expectations regarding the educational experience. It is suggested, 
to be completed after a brief introduction to the module by a teacher.
 
Pre/Post Test Questionnaire: Designed to assess the prior knowledge 
on the topic and to measure students’ knowledge acquisition after 
completing the module. 
 
Satisfaction Questionnaire: Designed to measure the students’ 
satisfaction regarding the learning experience.

ACCESS

ACCESS

ACCESS

https://forms.office.com/Pages/ShareFormPage.aspx?id=LCmpelKgSkOat1vQrUeUdAPZ6FcsPUVGuc4g-OPWZqFUMlhLVVExQjc3NURKUVFIRVhSOUxCVjdETy4u&sharetoken=oGSldDMUEM5RmT8tbCbY
https://forms.office.com/Pages/ShareFormPage.aspx?id=H6Ng0ZDogUSW79tx1aFJXEhfvmFKZhtIu4ACLLI8lglUOThQWTlKSjkxRDNSQkpYWkJGUkFaVFBJWi4u&sharetoken=1nQoTo7Z3uxVlpimv3B3
https://forms.office.com/Pages/ShareFormPage.aspx?id=H6Ng0ZDogUSW79tx1aFJXEhfvmFKZhtIu4ACLLI8lglUNVc4M0U3SURWME1VT1M3WUhBQUM2SUo3QS4u&sharetoken=UM3iWev50ideFzP9zu6X


READING IDENTITY INTEGRATED CURRICULUM MODULE 11

GENERAL OBJECTIVES

Through slow looking, listening, speaking, reading, writing, and creating, 
students will:

a. refine their skills of observation as evidenced through their 
progressively more complex interpretation.

b. collaborate in the construction of meaning/interpretation by 
contributing to class discussions and sharing their journal entries.

c. show that they understand that the acquisition of knowledge is a 
never-ending process by valuing questions over answers and the 
fact that some questions have no clear-cut answers.

d. evaluate dominant belief systems and their impact on individuals 
and society as indicated by their contributions to class discussions 
and their written work.

e. practice deliberate, slow looking as a method for future viewing of 
art; they will base their interpretations on some feature of the work 
itself (evidence).
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INTRODUCTION TO THE MODULE

READING IDENTITY IN FELIPE CUCHÍ’S VEO, VEO

Understanding and exploring the self is a concern investigated by all at 
one time or another. The discourse of identity and critical questions, such 
as: Who am I, how do I define myself and how do I want others to perceive 
me, shed light on our search for answers as we begin to define ourselves.

During the middle and high school years youth are given opportunities to 
step outside the significant parental influence of identity shaping since 
birth. Their sense of self and views on others’ identity maybe challenged. 
As they are continually bombarded with information trying to influence 
identity for a myriad of sociological reasons, youth engage in searching 
and experimenting with the idea of identity.6 A significant source of this 
search, aside from literature is music. Music is often seen as a safe way to 
both analyze and project one’s ideas and feelings. This idea is supported 
by psychologist David Elkind7 (1967) who coined the term personal fable 
as the development during adolescence of a belief that the individual 
is unique or special. Moreover, Scott Stewart states that music has the 
ability to help us understand ourselves and aid in grounding our feelings 
and thoughts in relation to events occurring in the world around us.

Art also broadens and deepens our understanding of society’s discourse 
of the self. Unfortunately, often adolescents have less exposure to 
art than to music. This module brings art to the forefront. It explores 
the theme of identity in coordination with the module of the family. In 
addition, this module invites teachers and students to reflect upon what 
ideas influence who we want to be, think we should be and dare to be.

Participants will reflect upon the theme using the work Veo veo, a piece of 
Felipe Cuchí’s Bestiary Collection. Felipe Cuchí has a passion for bestiaries, 
for representing the strengths and weaknesses of humans through the 

6 D. Scott Stewart, Music as an Expression of Self: How Music Supports Our Perception of Identity,
https://teachersinstitute.yale.edu/curriculum/units/2016/2/16.02.10.x.html

7 Alberts, A., & Elkind, D., & Ginsberg, S. (2007). “The Personal Fable and Risk-Taking in Early Adolescence”. Journal of
Youth and Adolescence 36 (1): 72.
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dominant traits that join together body and morals.8 A deep look at Veo 
veo, draws the viewer into questioning the discourses of identity.

During and after the slow looking at Cuchí’s work, participants will reflect 
upon three areas: their personal identity, their projected identity (how 
they want to be seen), and their true self. In short, participants in this 
module will explore their own past, present evolution as an individual, 
and contemplate a more aware construction for the future.

8 Careos/Relevos: 25 anos del Museo de Arte Contemporáneo de Puerto Rico, 2014
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Felipe Cuchí
Puerto Rico, 1950
Veo veo
2001

MEDIUM
Acrylic, metal, cloth and plastic objects on canvas

DIMENSIONS
53 ¾” x 90 1/8”

IMAGE
Google Arts and Culture
https://bit.ly/3BGyFv3
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SLOW 9 LOOKING PRACTICE 10

Students will look at the work of art in three steps.
Each step will be accompanied by journal entries.

STEP I: COLD11 LOOKING

Objective: Students will initiate and develop a slow looking practice that 
can be used in any future encounter with art.12

A. Look at the work for a full 5 minutes without distraction13. You may 
be uncomfortable at first but challenge yourself to keep your attention 
focused. Look at the work from all vantage points. Record in your journal 
what you see, think and feel. Move slowly and deliberately to give the 
work time to reveal itself and “speak” to you. While you look at the work, 
move 180 degrees14 from a comfortable distance:

1. front and center
2. left corner to right corner (180 degrees)
3. from a greater distance
4. close up

B. In your journal:

1. give the painting a title
2. describe your first impression of the painting as a whole
3. as you move, at each position record where your eye comes to rest  
    (1-4 above)

9 All looking will be slow, that is, deliberate. If they can do more than 5 minutes, do so. Twenty-seven seconds is the average 
observation time according to Leonidas Kalai, ArtCritique, 4 April 2019 (art.critique.com) --this amount of time is insufficient 
to fully engage and fully appreciate a piece of art.

10 Rika Burnham and Elliott Kai-Kee, “The Art of Teaching in the Museum,” The Journal of Aesthetic Education, Spring, 2005, 
Vol. 39, No. 1, pp.65-76.

11 The students will view the artwork without any specific information on the piece, not even the title and author, i.e. “cold.” This 
will give them the opportunity to come to their own conclusions, see what their affect and intellect tell them without any au-
thoritative or formal considerations. The youtube video What is Art? on https://edu.gcfglobal.org/en/creativity/what-is-art/1/ 
should be viewed prior to the cold viewing to relieve any tension that a misconception about one correct reading may foment.

12 For all objectives, change over time is the key criteria. Teacher should assess change as measured by whether students 
broaden and deepen their interpretation, use new vocabulary, more critically analyze dominant ideas about the theme by con-
sidering both the individual and collective consequences.

13 Ideally, this exercise should take place at the museum. If virtual, adapt the instructions to “eyes only,” following the same 
instructions and accessing the MACPR high resolution photos of the work. A combination of on site and the photos also works. 
We invite the teachers to be creative.

14 Amelie Rorty, “Notes on How to Look and See. The Journal of Aesthetic Education. Vol. 48, No. 1 (Spring 2014), pp.1-9.

TEACHER COPY
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4. record any thoughts or words that come to mind.
5. lastly, look again from the center, record what you see and compare 
to your first impression. Is there any change?

C. Class discussion: Share and compare journal entries and experience.

TEACHER COPY
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15 Amelie Rorty. Op. cit. The teacher can use this as a reference to choose what categories/elements to focus on.

16 Student can refer to earlier journal entries and class notes.

TEACHER COPY

SLOW LOOKING PRACTICE
STEP II: Looking Informed by Formal Notions

OBJECTIVE:

Students will complement the initial cold looking with vocabulary and 
ideas on formal concepts, author biography and a curator/critic’s notes. 
Their journal entries should reflect this growth.

A. Discussion of:

1. title
2. formal art categories15

3. medium
4. curator’s notes
5. author biography: artist’s interview

          watch the video: vimeo.com/618090471 (access code: MAC Educa)

 
and see the transcript attached at the end of the module.

B. Look at the work for a full 10 minutes without distraction.16 Take into 
consideration your notes on the cold viewing and how knowledge of 1-5 
above informs how and what you see.

C. In your journal:

1.  Compare your title to the official title.
2. Use the art vocabulary discussed to describe what you see.
3. Briefly discuss whether the curator/critic’s notes help you refine     
    your interpretation. Explain why or why not.
4. Discuss whether the author biography adds to your interpretation.

D. Class discussion: Share and compare journal entries and experience.

http://vimeo.com/618090471
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SLOW LOOKING PRACTICE
STEP III: Integrated Looking

OBJECTIVE:

Students will integrate vocabulary and ideas from the thematic readings 
into a more nuanced interpretation of the artwork.

A. Discussion of the thematic readings,17 giving a full class session to 
each.

B. After completing the readings and discussions, observe the work for 
a full 15 minutes without distraction18 while you re-consider it from the 
point of view of the readings.

C. In your journal:

1. Record anything you notice for the first time.
2. Briefly discuss how the readings help you see more.

D. Class discussion: Share and compare journal entries and experience.

17 The teacher can select from the readings according to what best fits the group, curriculum requirements and time
constraints. The teacher should add relevant readings from the school curriculum where appropriate.

18 Students can refer to earlier entries and class notes.

TEACHER COPY



READING IDENTITY INTEGRATED CURRICULUM MODULE 19

STUDENT COPY

SLOW LOOKING PRACTICE
Students will look at the work of art in three steps.
Each step will be accompanied by journal entries.

STEP I: Cold Looking

OBJECTIVE:

Students will initiate and develop a slow looking practice that can be 
used in any future encounter with art.

A. Look at the work for a full 5 minutes without distraction. You may 
be uncomfortable at first but challenge yourself to keep your attention 
focused. Look at the work from all vantage points. Record in your journal 
what you see, think and feel. Move slowly and deliberately to give the 
work time to reveal itself and “speak” to you.

While you look at the work, move 180 degrees from a comfortable distance:

1. front and center
2. left corner to right corner (180 degrees)
3. from a greater distance
4. close up

B.  In your journal:

1.  give the painting a title
2. describe your first impression of the painting as a whole
3. as you move, at each position record where your eye comes to rest   
    (1-4 above).
4. record any thoughts or words that come to mind.
5. lastly, look again from the center, record what you see and compare 
to your first impression. Is there any change?

C. Class discussion: Share and compare journal entries and experience.
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STUDENT COPY

SLOW LOOKING PRACTICE
STEP II: Looking Informed by Formal Notions

OBJECTIVE:

Students will complement initial cold looking with vocabulary and ideas 
on formal concepts, author biography and a curator/critic’s notes.

A. Discussion of:

1. title
2. art vocabulary
3. medium
4. curator’s notes
5. author biography: artist’s interview

         watch the video: vimeo.com/618090471 (access code: MAC Educa)

B. Look at the work for a full 10 minutes without distraction while you 
consider 1-5 above and how they help you better appreciate the work. 
You can refer to your earlier journal entries and class notes.

C. In your journal:

1. Compare your title to the official title.
2. Use the art vocabulary discussed to describe what you see.
3. Briefly discuss your opinion on the curator/critic’s notes.
4. Discuss whether the author biography adds to your interpretation.

D. Class discussion: Share and compare journal entries and experience.

https://vimeo.com/618090471
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SLOW LOOKING PRACTICE
STEP III: Integrated Looking

OBJECTIVE:

Students will complement initial cold looking with vocabulary and ideas 
on formal concepts, author biography and a curator/critic’s notes.

A. Discussion of the thematic readings.

B. Observe the work for a full 15 minutes without distraction while you 
re-consider it from the point of view of the readings. You can refer to your 
earlier journal entries and class notes.

C. In your journal:

1. Record anything you notice for the first time.
2. Briefly discuss how the readings help you see more

D. Class discussion: Share and compare journal entries and experience.

STUDENT COPY
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OVERVIEW FOR THE TEACHER OF THE NESTING OF THE READINGS

The following reading selections have been organized by nesting 
scaffolding19 one topic into the other. The intended selection and nesting 
of readings will create discussion and shed light on the search for answers 
as we begin to define ourselves. The readings will bring answers to critical 
questions, such as: Who am I, how do I define myself and how do I want 
others to perceive me. All readings are free resources available online.

The Road not Taken,
by Robert Frost

Life brings situations and problems; we should learn to take risks and make 
decisions that will eventually shape our identity.
https://www.poetryfoundation.org/poems/44272/the-road-not-taken

Desiderata
reading by Max Ehrmann

The reading suggests wise advice on how to focus and be yourself amid 
the noise and distractions of the world.
https://www.desiderata.com/desiderata.html

The Voice
poem by Shel Silverstein

The way to know what’s right for us is by listening to our inner voice along 
life’s journey.
https://internetpoem.com/shel-silverstein/the-voice-poem/

19 https://www.researchgate.net/profile/Ghaleb_Rababah2/publication/319460072_The_effect_of_scaffolding_instruction_
on_reading_comprehension_skills/links/5c5a906745851582c3d1880d/The-effect-of-scaffolding-instruction-on-reading-
comprehension-skills.pdf
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Learning How to Think
essay by Roger von Oech

There is not only one right answer or perspective; we will meet different 
ideas and points of view that will teach us about multiple ways of seeing 
and thinking.
http://courses.washington.edu/art166sp/documents/Spring2012/readings/
week_3/AWhackOnTheSideOfTheHead.pdf

Us
poem by Shel Silverstein

Even within our head, we coexist with various voices.
https://genius.com/Shel-silverstein-us-annotated

One and Seven
short story by Gianni Rodari

We may be unaware that we also coexist with multiple humans around 
the world who are more like us than different. A beautiful story about our 
shared humanity.
https://www.youtube.com/watch?v=PEKJOX4nnfM

Quote by Meister Eckhart

Through a metaphor of humans wearing multiple skins as oxen and bears, 
we should avoid pretending and go through the hard job of reflection to 
really discover and know our true self.
http://inotherwords.ac/willing-to-understand/

We Wear the Mask
poem by Paul Lawrence Dunbar

When we project ourselves to others, we usually hide behind masks and 

http://courses.washington.edu/art166sp/documents/Spring2012/readings/week_3/AWhackOnTheSideOfTheHead.pdf
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not show our true colors out of fear.
https://www.poetryfoundation.org/poems/44203/we-wear-the-mask

This is Why you Need to be Authentic in a Fake World
article by LaRae Quy

We live in a society that celebrates superficiality. As youth are pressured to 
fit in, they should be courageous enough to be honest and authentic and 
let go of the masks.
https://www.smartbrief.com/original/2019/11/why-you-need-be-
authentic-fake-world

The Young Crawfish
short story by Gianni Rodari and translated by Camilla Pintonato

We can free ourselves from the social pressure to fit in and take on a fake 
identity. It is possible to throw our mask and break away from the pressure 
of society and family with courage and determination.
https://camillapintonato.carbonmade.com/projects/4248588#1

Therefore, I Am
song by Billy Eilish

As a young woman composer, Billy Eilish plays with Descartes’ phrase “I 
think, therefore I am” to exhort their peers to be true to themselves.
https://www.musixmatch.com/es/letras/Billie-Eilish/Therefore-I-Am

Letter to Mama
letter by Armistead Maupin

A son writes a letter to his mother questioning her silence and rejection over 
the years because of his homosexuality. The letter is a strong questioning 
on the gender identity social construct.
https://pharmac.govt.nz/assets/seminar-diversity-4-armistead-maupin-letter-to-mama.pdf
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Andre’s Mother
play by Terrence McNally

A mother attending her son’s funeral during the ‘80s AIDS pandemic goes 
through an array of emotions during this painful last goodbye. The play is a 
clear example of how hiding behind a mask of silence and secrets was the 
son’s forced option to avoid his mother’s rejection.
https://cpb-us-e1.wpmucdn.com/sites.suffolk.edu/dist/f/83/files/2009/02/
andres-mother.pdf

I Look at the World
poem by Langston Hughes

This poem shows a process of questioning society’s discriminatory 
discourse by embracing empowerment and change for a better future.
https://www.poetryfoundation.org/poetrymagazine/poems/52005/i-look-
at-the-world

My Future
song by Billy Eilish

This song is an invitation to break away from the pressure to fit in and feel 
the freedom and joy of being authentic, loving and respecting our true selves.
https://genius.com/Billie-eilish-my-future-lyrics

That’s Life
reflection by Joseph Epstein

We cannot control what other people say or do but we can choose how to 
live our lives. We are responsible for controlling our decisions in the process 
of constructing and shaping our current and future life.
https://genius.com/Billie-eilish-my-future-lyrics

https://cpb-us-e1.wpmucdn.com/sites.suffolk.edu/dist/f/83/files/2009/02/andres-mother.pdf


READING IDENTITY INTEGRATED CURRICULUM MODULE 26

COMPLEMENTARY GUIDED QUESTIONS AND ACTIVITIES
FOR THE SELECTED READINGS
by Miguel Camacho, M.Ed.

Desiderata reading by Max Ehrmann
Grade level 7th and up

• How should I speak to myself? What should I avoid when speaking  
to myself?

• Mention the external noises that distract your inner self.
• What should I focus on? How can I focus? How can I be yourself?

Lesson Plan:
https://mediateca.educa.madrid.org/streaming.
php?id=xtc28nezum13wdb2&documentos=1&ext=.pdf

The Voice poem by Shel Silverstein 
Grade level 6th and up

How do you listen to your inner voice?
What does the voice inside you tell you?
What makes you doubt the voice inside you?
How do you know what is right for you and what is not?

The Road not Taken poem by Robert Frost
Grade level 9th and up

How do I react to problems?
How do my decisions shape my identity?

Activities:
https://www.lcsnc.org/cms/lib010/NC01911169/Centricity/
domain/45/7th%20grade%20ela/1st%20nine%20weeks/road_not_
taken.pdf

Learning How to Think essay by Roger von Oech
Grade level 7th and up

What have you learned from different ideas or points of views?

https://mediateca.educa.madrid.org/streaming.php?id=xtc28nezum13wdb2&documentos=1&ext=.pdf
https://www.lcsnc.org/cms/lib010/NC01911169/Centricity/domain/45/7th%20grade%20ela/1st%20nine%20weeks/road_not_taken.pdf
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How can we learn to think effectively?

Us poem by Shel Silverstein
Grade level 6th and up

In our head, what are the various voices telling us?

Song: https://www.youtube.com/watch?v=j1oOIYwe8RA

One and Seven short story by Gianni Rodari
Grade level 6th and up

What is common among children and teens from different countries?
How are we alike and different? What connects us?

Quote by Meister Eckhart
Grade level 9th and up

How can I avoid using multiple skins or masks?
What should I do to discover my true self?

We Wear the Mask poem by Paul Laurence Dunbar
Grade level 9th and up

Why do people wear masks to hide who they truly are?
What masks do I use to hide who I am and why? With whom? Why?

Activities:
https://tea4avcastro.tea.state.tx.us/thl/G8ELAR.W2.L3.we-wear-
the-mask.pdf

https://onepotlearning.files.wordpress.com/2013/02/pa-
wewearthemask-dunbar.pdf
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This is Why you Need to be Authentic in a Fake World
article by LaRae Quy 
Grade level 7th and up

How do parents, teachers, social media and others influence who 
we should be or pressure you to fit in? How can you be authentic?

The Young Crawfish short story by Gianni Rodari, 
translated by Camilla Pintonato
Grade level 6th and up

How can we free ourselves from the social pressure?

Therefore, I Am song by Billy Eilish
Grade level 9th and up

How do I react when someone tells me how I’m feeling?
How can I manage dealing with others’ opinion about myself?

Song: https://www.youtube.com/watch?v=RUQl6YcMalg

Letter to Mama letter by Armistead Maupin
Grade level 9th and up

How would you feel if rejected by your family?
What would you do? What would you tell them?

Andre’s Mother play by Terrence McNally
Grade level 12th

Mention something you hid from your parents to avoid any type of 
rejection and why.
What are the consequences of hiding behind a mask of silence to 
your family?
How should we live life?
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I Look at the World poem by Langston Hughes
Grade level 6th and up

How can we empower equity, justice and tolerance in our school 
community and in our living community?

My Future song by Billy Eilish
Grade level 9th and up

How do I work on being authentic and with values?
How do I achieve happiness?

Song: https://www.youtube.com/watch?v=Dm9Zf1WYQ_A
Lyrics: https://www.youtube.com/watch?v=5NUnIEyFGno

That’s Life reflection by Joseph Epstein
Grade level 6th and up

What can’t we control?
Should we focus on this?
Why or why not?
What can we control?
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teachersinstitute.yale.edu/curriculum/units/2016/2/16.02.10.x.html
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Audio-visual Materials:
The Peanut Butter Falcon. Directed by Tyler Nilson, Michael Schwartz.
In Amazon Prime. Official Trailer https://www.youtube.com/watch?v=UNl9RqjLCwc
The Tale. Director and writer: Jennifer Fox. In HBO Max. Official Trailer
https://www.youtube.com/watch?v=Af6VbPT5O4k

Katie Couric. Gender Revolution: A Journey with Katie Couric. Documentary. 2016. 
National Geographic Channel.
https://www.natgeotv.com/ca/

Welcome to Marwen 
https://www.universalpictures.com/movies/welcome-to-marwen
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THEMATIC READINGS
Guide for Discussion - Reading #1

Please answer in complete sentences.

Title:

1. Summarize what the reading says about identity.

2. Does this reflect your experience? If not, does it reflect the experience of anyone you know?

3. What do you find confusing in the reading?

4. How does the reading contrast or validate our accepted ideas on identity construction?

Author: Date:
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5. How does the reading dialogue in any way with Felipe Cuchí’s Veo, veo?

6. Write ONE word that captures the essence of what the reading says.

7. Explain why you chose this word.

8. Once the class shares their words, explain how your word compares to the words 
chosen by your classmates.
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THEMATIC READINGS
Guide for Discussion - Reading #2

Please answer in complete sentences.

Title:

Author: Date:

1. Summarize what the reading says about Identity.

2. How does it connect with the previous reading?

3. Does this reflect your experience? If not, does it reflect the experience of anyone you know?

4. What do you find confusing in the reading?
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5. How does the reading contrast or validate our accepted ideas on identity construction?

6. How does the reading dialogue in any way with Felipe Cuchí’s Veo, veo?

7. Write ONE word that captures the essence of what the reading says.

8. Explain why you chose this word.

9. Once the class shares their words, explain how your word compares to the words  
chosen by your classmates.
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THEMATIC READINGS
Guide for Discussion - Reading #3 (and all subsequent readings)

Please answer in complete sentences.

Title:

Author: Date:

1. Summarize what the reading says about identity.

2. How does it connect with all previous readings?

3. Does this reflect your experience? If not, does it reflect the experience of anyone you know?

4. What do you find confusing in the reading?
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5. How does the reading contrast or validate our accepted ideas on identity construction?

6. How does the reading dialogue in any way with Felipe Cuchí’s Veo, veo?

7. Write ONE word that captures the essence of what the reading says.

8. Explain why you chose this word.

9. Once the class shares their words, explain how your word compares to the words  
chosen by your classmates.
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Activity 1. BESTIARY MASK

OBJECTIVE:

Students will

• make a beast mask to represent their multiplicity of being.
• collaboratively compose a mural of all beasts on a long sheet of 

brown paper. (carbon paper may be used)
• write a descriptive paragraph about their mask using the 

vocabulary acquired.
• match a pile of paragraphs to a corresponding mask.
• revise and possibly switch a paragraph to a better match.

MATERIALS:

• a sturdy support (e.g. cardboard from shirt packaging, oak tag).

INSTRUCTIONS:

Make a beast mask that represents multiple aspects of your “self”. Consider 
aspects of your identity that you would like to present to others. For example: 
biographical information, personality, experiences and accomplishments, 
hopes and fears, likes and dislikes. Think of the creature or creatures that 
represent these traits and combine them creatively.

On the back of your mask, write aspects of your identity that you might 
not present to others. Reflect upon these aspects to think about what 
you would change. Circle the ones you want to eliminate and make a 
trash can next to them to remember you are working to dispose of them.

CREATIVE ACTIVITIES -  TEACHER COPY
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Name: Date:

Activity 1. BESTIARTY MASK

OBJECTIVE:

Students will

• make a beast mask to represent their multiplicity of being.
• collaboratively compose a mural of all beasts on a long sheet of brown paper. 

(carbon paper may be used)
• write a descriptive paragraph about their mask using the vocabulary acquired.
• match a pile of paragraphs to a corresponding mask.
• revise and possibly switch a paragraph to a better match.

MATERIALS:

• a sturdy support (e.g. cardboard from shirt packaging, oak tag).

INSTRUCTIONS:

Make a beast mask that represents multiple aspects of your “self”. Consider aspects of 
your identity that you would like to present to others. For example: biographical information, 
personality, experiences and accomplishments, hopes and fears, likes and dislikes. Think 
of the creature or creatures that represent these traits and combine them creatively.

On the back of your mask, write aspects of your identity that you might not present to 
others. Reflect upon these aspects to think about what you would change. Circle the 
ones you want to eliminate and make a trash can next to them to remember you are 
working to dispose of them.

CREATIVE ACTIVITIES -  STUDENT COPY
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Activity 2. IDENTITY METAPHOR

OBJECTIVES:

Students will

• write a metaphor on identity.
• share their metaphor with the class.
• explain the metaphor.
• revise the metaphor in light of the discussion.

INSTRUCTIONS:

• Make a list of all your attributes, good and bad.
• Evaluate the list and compare yourself to something else that evokes similar 

ideas and feelings. (e.g., sun-warmth, wind-strength)
• Write your identity metaphor.
• Share your identity metaphor for feedback.
• Revise your identity metaphor if needed. 

von Oech20 states that some of the most fertile metaphors to develop are those in 
which there is some action taking place such as: disciplining a ten-year-old, cooking 
a fancy meal, and fighting the government among others. Paraphrasing von Oech, an 
example of a metaphor is “As the chef of life, I add and mix ingredients creatively”

Here are some examples of identity metaphors:

I’m a wave crashing the shore…energetic and impulsive.
I’m the kindness of a soft breeze on a rainy day.
I’m a bullhorn barking to the crowd to beware of their prejudices  
and live the golden rule.

The teacher can discuss other examples of metaphors with students.

CREATIVE ACTIVITIES -  TEACHER COPY

20 von Oech, Roger. A Whack on the Side of the Head. 2011. Ebook edition, Creative Think: California.Pages 53-64.
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Activity 2. IDENTITY METAPHOR

OBJECTIVES:

Students will

• write a metaphor on identity.
• share their metaphor with the class.
• explain the metaphor.
• revise the metaphor in light of the discussion.

INSTRUCTIONS:

• Make a list of all your attributes, good and bad.
• Evaluate the list and compare yourself to something else that evokes similar 

ideas and feelings. (e.g., sun-warmth, wind-strength)
• Write your identity metaphor.
• Share your identity metaphor for feedback.
• Revise your identity metaphor if needed. 

von Oech21 states that some of the most fertile metaphors to develop are those in 
which there is some action taking place such as: disciplining a ten-year-old, cooking 
a fancy meal, and fighting the government among others. Paraphrasing von Oech, an 
example of a metaphor is “As the chef of life, I add and mix ingredients creatively”

CREATIVE ACTIVITIES -  STUDENT COPY

21 von Oech, Roger. A Whack on the Side of the Head. 2011. Ebook edition, Creative Think: California.Pages 53-64.

Name: Date:
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AUTHOR BIOGRAPHY

Transcript of Artist Interview
Felipe Cuchí: Veo, veo 
By Mildred Lockwood

“Every child is an artist. The problem is how to remain an artist once 
we grow up.”

-Pablo Picasso

ML: Can you speak about your personal background and the child 
that evolved into an artist? Please comment on the influences that 
encouraged or discouraged you to be a professional artist.

FC: When I was an adolescent living in Santurce, a show that came 
to town became a life changer for me. There was “the skinniest man” 
alive, a guy who supposedly had not eaten for weeks with a giant snake 
wrapped around his neck, living in a chicken coop. Also, there, in an 
isolated corner was the display that would suggest I’d be interested in 
becoming an artist. “Impressionist paintings done on a pinhead”. I was 
fascinated by the fact that someone would travel from so far away to get 
me interested in art. I couldn t́ share my findings with anyone. At that 
time the idea of becoming an artist was a pretty isolated endeavor… 
but I was stubborn and persisted. I had no idea where it would take me 
and really… did not care. Today, I am glad that I stuck with it. Veo,veo, 
many years later, is the result of those pinhead paintings and playing 
with imaginary friends, which to this day play an important role in the 
making of my art. The thing that might discourage someone like me 
to stop working as a professional artist is related with the incredible 
disdain by which the government (our government) persists in looking 
the other way despite having the capacity to assist financially in 
enhancing the quality of life through art. But it ś too late for me to call 
it quits. I v́e enjoyed the ride too much and intend to keep on truckin .́. 
Another example is composition, where there is no free space on the 
background, every inch is filled. That could mean that the family has 
too many situations or preoccupations—a hint at the complexity of life.
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ML: Can you talk a little more about your imaginary friends and their 
present-day role in your art?

FC: Agatha Christie famously said in her autobiography that she had 
imaginary friends as an adult. But why have imaginary friends? Well, 
mostly, because they ŕe fun. A way to create your perfect friend 
is to conjure him up in your mind. I ḿ more skilled in what is called 
“perspective-taking” — I can see things from another person ś point 
of view. I may take my imagination and fictional world beyond limits 
which is called Paracosm. Paracosm is a phenomenon where a detailed, 
imaginary world is created in one ś mind. Imaginary friends encourage 
me to be proud of myself and show my skills as an artist to the world 
rather than isolate myself from it. I v́e taken to draw some of them under 

Veo, veo (I Spy), 2001
Acrylic and metal, cloth and plastic objects on canvas
53 ¾” x 90 1/8”
Gift of Felipe Cuchí, 2003
Museo de Arte Contemporáneo de Puerto Rico Collection
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my imaginary friends’ collection. Somehow, it makes it easier if I figure 
them graphically.

ML: You mentioned in an interview with Mario Alegres Barros that your 
creative process goes from distressful to joyful. Can you describe your 
creative process and explain why it is distressing at first?

FC: Any creative process is somehow a flight into the unknown. Certainty 
does not play a significant role in the creative process. If you could predict 
in advance the success of a particular art project, it would be because 
you ŕe repeating yourself and so you may foresee pitfalls ahead of the 
game. But there ś no joy in knowing what lies ahead, if you can avoid 
it. Therefore, avoid predictability by working out of a certain amount of 
distress.

ML: How are success and failure part of your creative process?

FC: Success is a byproduct of acceptance. The more you expose yourself, 
the more buyers, and in turn the bigger your chances of success. Yet, 
success has no time limit. It could happen right away or as it often 
happens… it could take years. You must understand that so called 
“failure” is an intricate part of the creative process and that the term 
“failure” is brought by the artist himself upon his own critical viewpoint. 
As always, the so-called “failure” makes you work harder until somehow 
it doesn t́ matter anymore. I wrote an article on the subject of failure 
called “Fricasé”22, where I compare failure to “fricasé de pollo” or chicken 
stew to metaphorically say an error constitutes a blessing, it unlocks our 
imagination.

ML: What does the work Veo,veo (I Spy) represent for Felipe Cuchí the 
artist? What role does the piece play in your trajectory as an artist?

FC: Veo, veo (I Spy) has brought enormous joy to my being. It was intended 
to be a visual game where the spectator would finish the meaning any way 
they wished. You ŕe in charge to figure out the experience any way you 
like. You ŕe the critic, you fill the blanks. Practically, no one seems to care 

22 Fricasé is included in the introduction of a book collection “Working like a dog, to live like one.” March 10, 2020, 51/4 x81-
8. Pocket book Cuchí.
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about any particular meaning. The fact that I can make any story as I go 
along and it seems to fit the image any time, makes the painting timeless. 
So, do I like the painting by itself? The answer is… absolutely! And the 
more the Museum exhibits the piece the more it pleases me. Because it 
says something different, each time I see it. Now, has the painting played 
a significant role in my trajectory as an artist? It has given a sense of 
meaning to my work, sort of a path to follow, kind of a solid ground of 
accomplishment where I can always make a reference too. Particularly 
now that the painting has been so celebrated.

ML: Identity is a social construction. Our beliefs may be in conflict or 
harmony with the beliefs of others. How does our culture play into your 
identity as an artist?

FC: Veo, veo (I Spy) was done by a Puerto Rican artist who has to play by 
the same rules of acceptance and denial as any other local individual in 
this culture falls prey to. We ŕe a very opinionated and politicized society. 
Before we praise, we viciously destroy. We mangle the spirit of creators 
more often than we care to accept their proposals. And why, and why 
not? It seems to me that we have more critics and curators than works of 
art. More people stating their likes and dislikes as if art itself has sprung 
out of their beliefs or disbeliefs. We ŕe all humans, although sometimes 
we don t́ seem to care.

ML: What defines the identity of an artist? Is it their process, their work, 
the recognition of their work, or something else?

FC: An artist has to be true to something: his self, his ideas… to a tree. 
He has to trust something or someone. He ĺl be in doubt many times. 
Part of the true nature of an artist is confusion and how he manages to 
get out of it successfully. He will be recognized whether he seeks for it or 
not. That is the nature of art: exposure. Some will like the way you think, 
express color, texture or theme or how you dress. Sometimes they praise 
real talents, others praise whatever they think is more to their liking. A 
true artist always says something that ś useful to you, the spectator. 
Recognition gives you assurance that you might be on the right path, 
whatever that may be.

ML: You said in our previous conversation that “An artist who does not 
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create his own language in conversation with his work, is going nowhere”. 
Can you explain this remark? How do you create your own language?

FC: I have spent a great deal of time talking to myself and my imaginary 
friends about things that matter to me like art, politics, people, nature, 
food and anything that might spark an idea that needs to be expressed 
graphically. In that sense the artist must develop a language to deal with 
immediate concept impulses that will speed up the thinking process. 
Also, your audience will eventually recognize your graphic language. 
And that ś how you create an audience. Mind you, this doesn t́ happen 
overnight, it takes hard work.

ML: You mentioned in a recent conversation children’s reactions to 
Veo,veo. How do children interpret it? Is the voice of a professional critic 
as valid as the interpretation of a child?

FC: Children seem to react to Veo, veo in the most comfortable way. They 
don t́ argue about what the painting means to them. They simply add 
a kind of magic with their spontaneous observations. They seem to be 
the perfect audience. Always looking for a way to laugh along. When the 
painting was first exhibited, the Museum had a puzzle made for kids to 
put together and I thought: “What a great idea!” Professional critics have 
the bad habit of always playing the comparison game. They seem to think 
that unless they bring a similar thought or style by another artist usually 
from some overseas museum, that you won t́ understand what they ŕe 
talking about. It makes for a very boring presentation. I d́ rather talk to 
kids all day long. Besides, I truly believe that all my work seems to lead 
me to paint like a child again.
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CAPSTONE ASSESSMENT
Letter to the Artist

In this assignment, the students will pull together all they have learned 
in a thoughtful personal letter to the artist that describes/explains their 
experience with the painting. The objective is not to praise the artist, 
although that certainly can be part of the letter. The objective is to 
document in the letter the student’s thinking about the painting—how 
each step of the looking process influenced appreciation. The letter is 
structured as an essay. 

Students will demonstrate integration of diverse activities and experiences 
provided by this module by:

a. describing/explaining the benefits of the slow looking practice.
b. using visual evidence from the painting to support how they 

progressively saw more at each step.
c. using vocabulary acquired through class discussions and readings 

to support their interpretations.
d. tying at least one reading to the theme of the painting.
e. demonstrating better language use as evidenced by word choice, 

complete sentences, fully developed paragraphs, use of correct 
tenses and correct orthographic conventions (e.g. capital letters, 
punctuation) on each new draft.

In accord with the writing process, the student will refine three drafts 
with teacher input. The corrected third draft will be the final letter which 
will be sent in a group mailing to the artist at:

Full name of artist
Museo de Arte Contemporáneo de Puerto Rico
#1220 Av. Ponce de León,
Esq. R.H. Todd, Pda 18
San Juan, PR 00907

A possible outline is as follows, but it does not have to be strictly adhered 
to and, of course, it can be much longer, this example is the minimum: 

TEACHER COPY
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TEACHER COPY

Dear ________,

1. a short introductory paragraph
2. a fully developed paragraph on the benefits of the slow looking 

process tied to an interpretation supported by visual evidence 
from the journal entries and class discussions

3. a fully developed paragraph discussing at least one reading that 
complements the theme of the painting

4. doubts or questions
5. a short closing paragraph

Sincerely,
Your signature
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CAPSTONE ASSESSMENT
Letter to the Artist

In this assignment, the students will pull together all they have learned 
in a thoughtful personal letter to the artist that describes/explains their 
experience with the painting. The objective is not to praise the artist, 
although that certainly can be part of the letter. The objective is to 
document in the letter the student’s thinking about the painting—how 
each step of the looking process influenced appreciation. The letter is 
structured as an essay. 

You will refine three drafts of this letter with teacher input. The corrected 
third draft will be the final letter which will be sent in a group mailing to 
the artist.

Example:

Dear ________,

1. a short introductory paragraph
2. a fully developed paragraph on the benefits of the slow looking 

process tied to an interpretation supported by visual evidence 
from the journal entries and class discussions

3. a fully developed paragraph discussing at least one reading 
that complements the theme of the painting

4. doubts or questions
5. a short closing paragraph

Sincerely,
Your signature

STUDENT COPY
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ATTACHMENT 1. ABOUT THE ARTIST
By Mario Alegre Barios
Mario Alegre Barios: El bestiario de Felipe Cuchí. El Nuevo Día,
August 30, 2019. ©2023 GFR Media - authorized use
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José Antonio Pérez Ruíz: Mundos alternos de Felipe Cuchí. El Vocero,
December 25, 2002. ©2023 El Vocero - authorized use

ATTACHMENT 2. ABOUT THE ARTIST
By José A. Pérez Ruíz
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ATTACHMENT 3. ABOUT THE ARTIST AND HIS WORK
By Lilliana Ramos Collado, PhD

careos/relevos: 25 años del Museo de Arte Contemporáneo de Puerto Rico (catálogo), 2010
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ATTACHMENT 4.
 
Fine Arts Program Standards and Expectations 2022
Visual Arts
Puerto Rico Department of Education

MACPR Educational Module

OBJECTIVE:

Students will initiate and develop a slow looking practice that can be 
used in any future encounter with art.
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English Program Standards and Expectations 2022
Puerto Rico Department of Education
READING: TENTH GRADE

The Reading Standard places equal importance on the complexity of what 
students read and the skill with which they read. This standard defines a 
grade-by-grade level of text complexity that starts with beginning reading 
and increases up to the college and career-readiness high school level. When 
reading or viewing multimedia resources, students must also demonstrate a 
growing ability to understand or use texts, make connections among ideas 
and between texts, and use textual evidence to support comprehension.
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READING: ELEVEN AND TWELVE GRADES
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WRITING: TENTH GRADE

The Writing Standard develops the student’s capacity and skills to plan, 
revise, edit, and publish many types of writing, such as arguments, 
informational/explanatory texts, and narratives. This standard stresses 
the importance of the reading-writing connection by requiring students 
to draw upon and write about evidence from literary and informational 
texts/media or when writing for research and investigations.
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WRITING: ELEVEN AND TWELVE GRADES
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LISTENING/SPEAKING: TENTH GRADE

The Listening/Speaking Standard develops a range of broadly useful 
oral communication and interpersonal skills, including those used for 
formal or informal presentations. The student learns to communicate,
collaborate, and listen to ideas; strategically integrate information from 
oral, visual quantitative, and media sources to evaluate what they hear, 
use, and display, helping to achieve communicative purposes, and adapt
speech to context and task
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LISTENING/SPEAKING: ELEVEN AND TWELVE GRADES CREDITS
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